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Leadership Away Day
27.8.20

We are planning to record this session — please
let me know if that is not ok with you —and
please remind me!

Please note — this session will be recorded. Please keep your camera off.

OUR JOB IS NOT 10
PREPARE STUDENTS
FOR SOMETHING.
OUR JOB IS TO HELP

STUDENTS PREPARE
THEMSELVES FOR
ANYTHING.

- AJ JUUANI -
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Strength in number | Collective
expertise

T

m Shaw Begbrook Primary Academy

_ Thomas Bristol Brunel Academy

Roscoe Bristol Brunel Academy e Trust wide approach to PD.

m Phelps Bristol Metropolitan Academy e Academy and whole trust infrastructure to develop best pedagogy.
m Purdell-Lewis Bristol Metropolitan Academy ¢ Suite of professional learning — individually curated, accessible on and beyond the PD
m Onslow Broadoak Academy ket

R e iy = iR sl » Every Academy has Director of professional learning in SLT portfolio.
aison IO CERE e ARNENEA] e Every Academy invests in skill-level, specific, teacher PD.
m Lovell CLF Executive Team e Every Academy engages in peer networks which generate, share and apply evidence.
_ Baker CLF Institute

m Symons CLF Institute

m Cole Digitech Studio School Bristol

_ Barrett Evergreen Primary Academy

m Dawson Frome Vale Academy

_ Peyton Hanham Woods Academy

m Hall Hanham Woods Academy

m Esch Hans Price Academy

_ Morris John Cabot Academy

m Cormack John Cabot Academy

_ Chomnicki King's Oak Academy

m Franklin King's Oak Academy Acorn

m Randle Post 16

m Nelson Snowdon Village Academy

m Watts Snowdon Village Academy

- McLeod-Hughes Summerhill Academy

_ Garforth Winterstoke Hundred Academy
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Elevator

Pitch

Making an Impreassion
in 30 Seconds or Less

Welcome to Nordstrom

We're glad to have you with our Company. Our number one goal is to provide
outstanding customer service. 5et both your personal and professional goals high., We
have great confidence In your abillity to achleve them.

Nordstrom Rules: Rule#1: Use Best Judgment in all situations. There will be no
additional rules.

Please feel free to ask your department manager, store manager, or division general
manager any questions at any time.

We have one rule:

o .
e Wl SpuatioS .

¥We still befisve this wholehmrtedly, which is why all
employees get this as our employes handbook!
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- I oo Fducation Strategic Plan 2020-21 s

kiég’l';i?m Cahot Learning Federation | Education Executive [ Area A

=) CURRICULUM gc% PEDAGOGY

E 3-19 CLF Curriculum | Evolve, Enact, Critique and Embed P> | Quality of Teaching | PD focus on Pedagogy

m Subject Communities | Experts, Guardians and Curators CLF Pedagogy Curriculum | Empowering Professionals

m Vertical Strands | Progression 3 to 19 Seeding a 'CLF Pedagogy' | Delivering Loftier Goals

m CLF Curriculum on-line | Blended leaming Communities of Practice | Teacher Research Groups

YIiIYIIYIY

Professional Learning Culture(s) | Tech assisted pedagogy

m Recovery Response | supporting re-connection

o0
:z: EM PUWERM ENT (LEADERSHIP)

| 2 I Trust-wide Disadvantaged Strategy | 3-year investment
3 l Senior Leader Empowerment | School Improvement

3 I Mental Health and Well-being | All children thriving

> l Empowering School Improvement Team(s) | Engine Room

| 2 l Pupil Parliament | Student/Pupil leadership




With Passing Of Education Ed U Cat|0 n I um | Na ry

Luminary Sir Ken Robinson,

gjls Call For Creativity Lives nght |n the darkness




“Our task is to educate their whole
being so they can face the future. We
may not see the future, but they will
and our job is to help them make

Something of it.” (Ken Robinson)




Post-pandemic pathway for every child

Every Child Every Child




Reasons'te.feel bright

“Those of us who have worked in education for any great length hold ""\M
an unswerving faith in the ability of young people to shine, as.long as |
they are given the.opportunity, and this COVID cohort may well turn
out to be one-of our finest generations.” y




expectations | open doors for ou
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2012 | 2020 | What matters most

Skeills & uhs

h P of Today's Learner /4-q
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-W The context and climate has shifted...
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Sense of self Sense of place



Self Agency

Self Agency: the ability to understand, shape, make decisions, control,
develop and make things happen in your world that has a positive influence
on those you choose to share your life with, personally and professionally.



1960 | 2020 | How children thrive

I sonn Hort JHLOW
CHILDREN
LEARN

H-}l the muthor of HOW CHILDREN FAIL




How children thrive

steadily and often rapidly in the wrong direction. Schools are on the whole
bigger than they used to be, more depersonalized, more threatening, more
dangerous. What they try to teach is even more fragmented than it was, what
Professor Seymour Papert in Mindstorms calls “dissociated,” i.e., not
connected with anything else, and hence meaningless. Teachers have even less
to say than they used to about what they teach and how they teach and test it.

The schools cling more and more stubbornly to their mistaken idea that
education and teaching are industrial processes, to be designed and planned
from above in the minutest detail and then imposed on passive teachers and
heir even mor iv nts.




How children thrive

When we better understand the ways, conditions, and spirit in which children do their
best learning, and are able to make school into a place where they can use and improve

the style of thinking and learning natural to them, we may be able to prevent much of this

failure. School may then become a place in which uH_cE%aren grow, not just in size, not
even in knowledge, but in curiosity, courage, confidence, independence, resourcefulness,
resilience, patience, competence, and understanding. To find how best to do this will take
1S d 10Ng Time. We may Ind, iI V. OI d nhandred yedrs, tidat all oI whal wWe [nK Ol d
our most up-to-date notions about schools, teaching, and learning are either completely
inadequate or outright mistaken. But we will make a big step forward if, by understanding
children better, we can undo some of the harm we are now doing.




How children thrive

This book is more concerned with describing effective learning than explaining it, or
giving a theory about it. In many places people are busy trying to find out what goes on in
the brain, electrically, chemically, and otherwise, when we think and learn. Such research

NEENS I:.II [ 11 BINBATE S [ 1 | I = [ | hrs IIII: [ 0 L0 A [ | (1= ALl ] |
book. We do not need to learn more about the brain, as an organ, in order to make schools
better. We could make them a great deal better, knowing no more about the brain than
most people know right now. Thus it is interesting that people should be finding evidence
that experiences are stored in the brain, in the shape of complicated molecules, like file
cards stored in a file. What teachers and learners need to know is what we have known for
some time: first, that vivid, vital, pleasurable experiences are the easiest to remember, and

\secnndlv, that memory works best when unforced, that it is not a mule that can be made to /4

walk by beating it. It is interesting to read Wolfgang Kohler’s theory, perhaps now held
by many others, that electrical fields are set up in the brain when we perceive, think, and
feel. This would certainly account for the fact that we think badly, and even perceive
badly, or not at all, when we are anxious and afraid. But we don’t need the explanation to

.




The whole curriculum | everything | a
pedagogical challenge

Anything and everything that teaches a lesson, planned or otherwise. Humans are born learning, thus the
learned curriculum actually encompasses a combination of all of the following -- the hidden, null, written,
political and societal etc.. Since students learn all the time through exposure and modeled behaviors, this
means that they learn important social and emotional lessons from everyone who inhabits a school --
from the janitorial staff, the secretary, the cafeteria workers, their peers, as well as from the deportment,
conduct and attitudes expressed and modeled by their teachers. Many educators are unaware of the
strong lessons imparted to youth by these everyday contacts.”




e
Formative assessment in the classroom,

responsive teaching

Unpicking what formative assessment means in the classroom to develop a
shared understandin%of what good formative practice looks like. We will
initiate a discussion about what the best protocols are in relation to different
curriculum areas to enable teachers to make a deliberate choice about what
they use and when. This includes developing trust wide enactment
exemplifications of sequences of learning with a showcase on the type and
kinds of formative assessment that have worked best. These will be developed

and written by teachers.

We will take our learning to teachers, subject leader irou s, subject

communities and to our networks to make it part of the discussion.

T




e
‘It your students have no desire to learn, you

are wasting your time” Wiliam, 2018.

Increasing engagement in learning: We will be looking at ways to
ensure children are actively engaged in their own learning, and how
we can activate them as learning resources for one another.

We will look at key successful learning behaviours and how to assess a
child holistically in order to ensure they develop the key skills and
attributes they need to have agency, in line with the loftier goals of our

curriculum. Every Child

', Cabot
| Learning
Federation

Empowering Learning




The PD platform gives us the infrastructure to

develop personalised curriculum for teacher
learning.

Formative and actionable feedback needs to be
part of the internal Academy and trust wide
routines of ARVs and beyond.

Existing networks strengthen improvements.

Great Teaching Toclkit
Evidence
Review

June 2020
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Eureka time

Children need Eureka time.

Time to ponder, to wonder, to
make sense and meaning of
things.

Time to grapple, to engage, to
form opinions and to change
their minds.

Time to make meaning, and
develop a sense of self and a
sense of place.

CuLlTepe
15 A

FLATIOR M,

il




{CULTuRe
15 A

PLATRORM,

-

Archimedes moments

We need to find the bright
spots/red dance/exceptional as
part of routines.

Capture those and play back out to
all — far and wide influence and
develop pedagogy.

Use the learning to develop the
trust wide standard.




What are our five pillars?

CULTupe
15 A

CulTuRe
15 A

{CuLTuRe
15 A

CulTuRe
15 A

CulTuRe
15 A

PLATFORM, PLATTORM, PLATTORM, PLATRORM, PLATTORM,
Evidence in No more All teachers are Learning is Culture of
learning — random acts of empowered to irresistible empowerment
internal and teaching/ learn | All and self-
external learning develop their improvement

practice and
pedagogy




WHAT MAKES GREAT
TEACHING?

F= 300CTOBER 2014
() SCHOOLS, TEACHING AND TUITION

Lf ROBERT COE, CESARE ALOISI, STEVE HIGGINS, LEE ELLIOT MAJOR

DOWNLOAD REPORT &

What makes great teaching?

s of the underpinning resaarch

B, Sl e Higpire 3nd Lag ELal Mo
October 2014
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WHAT MAKES GREAT
TEACHING?

5 30 OCTOBER 2014

What makes great teaching?

ey of $e urdampinning rasesch

an £l
October 3014

@ SCHOOLS, TEACHING AND TUITION

D{? ROBERT COE, CESARE ALOISI, STEVE HIGGINS, LEE

DOWNLOAD REPORT %, Developing Teachers

Improving professional development for teachers
January 2015

DEVELOPING TEACHERS

F=] I3 JANUARY 2015
() SCHOOLS, TEACHING AND TUTION

[#] SUTTONTRUST

DOWNLOAD REPORT L,

Improving

social mobility
through education




%4 28 nghiyr Effectwe CLF Teachers {14 primary, 14 secondary) )=
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We have created some structure to lessons
(which mirrors the best enactment of the
National strategies guidance c.20 years
previous.)

We have a huge opportunity to re-think Home
Learning and Pre-do/over learning via
EdTech/distance learning gains.

e have some history here...

We don’t routinely see any aspect of this cycle.

We see the cycle listed on a series of
PowerPoint slides.

We hear children talking about going to the We
do section now — which teachers feel is a
success and | feel is a downfall.

w’i“ Learning a3 a socmd foollechive)] enier s

t, Cabaot WE dﬂ
: : _. ; e Co-construction of learning

building oraoy, fulll resg 8,
‘nﬁﬁﬂ H-FB‘TFF& guestioning/debate/diccussion and whobs class
tasks 1o folow the learming
Independant/pa rI Aro onstruction of learning Eollow the
Bu Ir'.l g_ﬂ stery [HI‘I’IEIE‘{'ELIHUI‘E l=arning
Grappling in cwmnvc n.r.rr_f.flf:r ending to thelr for learning; hagh Meet
lzarning — engaging in e T expectations and needs
o ! children attending to
WE' dﬂ their learning = setting
keaningful imterventions Ir. low tha kearning the mede of fearming
formative assessment and live feedback, Da i
Lt f | DG, We Do IJ Yo Do Satting the context, buillding on previous
bkt ATt .I .J - proswakin terash, seading -'_'.:::.-J'.-::.
[ E— Using Key questin nstruction,
Fallew the learning axemglification/modellmg — Explanation
HDmE The What and Why
Learning
Fhpped Learning P d i
re do CLF Teaching Framework

Following the prior learming
and plannmng for progress




The point at which curriculum
meets pedagogy is key.

Domain specific expertise and
excellence needs to be
defined and demonstrated.

Subject knowledge
enhancement will support
learning for all.




As easyas 1, 2, 3.

And that 1s all there1sto 1t ...

1. Understand research evidence

2. Promote evidence-based
pedagogy

3. Support teacher learning

Robert.Coe{@cem.dur.ac.uk , (@ProtCoe

WWW.CEeim.o I!__’

20
W Durham

University

CEM
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The PD platform and networks enables us to
support, influence and extend the quality of

professional development.

We are able to support teachers to get closer to

individual CPD.

The gap is at skill-level, specific and based on

their own practice.

/Learning and Progress

~

Are children realising the promise of the curriculum (intent),

the loftier goals and making progress?

Do children make progress in all classes as a consequence of

the quality of teaching?

What are the routines and pedagogical approaches that

secure learning and progress over time?

How do you stretch and challenge children to care, have

opinions and deeply engage in the subject?

What do the books/work tell us about the quality of
K provision and progress that children make?

=== == ===

1Broad

IGeneric

Professional Development

Skill-level
Specific

/

Time

Cohort Individual
Improving teaching over time
|I'I‘Ipl'ﬂ\.r'ﬁl'l‘l&l‘lt - Tweaked, stepped improvement through
1 specific, skill-level & regular feedback
- Development Learning Culture
- Self-improving system
Limited improvement with broad, generic feedback
3 - - -H'E?r.e_rialr'_gﬁ:'-
Early improvement [ fop = P VEmay,
thraugh non-negotiables d ap ‘Ei-s-ra?*}f‘!ﬂ-ﬁmﬁ
and raising the bar across =
4 all teachers




THE PRINCIPLES OF INSTRUCTION

TAKEN FROM THE INTERNATIONAL ACADEMY OF EDOUCATION

If teaching was always
only this, we would
never achieve our
curriculum statement.

This is the stuff of routine,
of standard, of checklists.
This is not joy-filled alone.




Is it time to be clearer and bolder about 12 LEARNlNG STYLES

what we value in learning and teaching. —_—_— -
T . Attainmen ‘ : i
Do we have a responsibility to influence 0 U st

« Learning styles have maore disadvantages

? +F ofits advantages.
pedagogy: FE pen _ i Tk
They can limit learners' perceptions of themselvas.

- They can encourage teachers to blame a pupil's
approach for their learning difficulties.

o Unexpected . The psychological evidence does not support their

than

Understanding and supporting colleagues to

effectively and intelligently enact our curriculum
. . . . . » Challenge learners to think of th
— continuing to build a professional learning culture s
across the Trust focused on the leveraging pedagogy = Plan different ways to explain c
and the quallty Of teaching . Offer alternative ways of achiev

ahjectives.

- Focus on ensuring variety in te:
deveicping mﬂtﬂcﬂgnluﬂn Er"ld D‘ZII’I'EHUICILIUII

', Cabot instead.
ning EBullding and curating an outstanding 3-13 = 3-19 progression, Vert Strands | SWHA P R

finding existence!l

- Don’t use learning styles approaches,

The Bananarama principle

Corriulum = 1o be aeplass by Saptamben IR0 athald # [y imnary Curriculum | SW = o i !
OMCS et A, TG G G 1.+ Yon 8 [ yo] s foufurn | HA/SA [ : 5 Leadership Ban them in your school \
. " tips
Curriculum

Principles » Bananarama
« Goldilocks
Arsrssnwent

—— \_ J
WHAT IS IT?

Fnicinsent af the
Crarriculom | AW

Empowerment
Leadership

f Understanding and supporting colleagues to effectively : E:;;::::::ﬁ:f::nﬂ Developing our 3-19 Asseszment R T T T T e R R N R R R R R R R R
and intelligently enact aur curriculem - cotnuing o buld collaboration | DM N?_T‘_'"T":'"f:“n':d :'_{:{\m’_”ﬂ"fum
(R i B G v et s oo sucess tis intuitively appealing that we each have a preferred approach or favourite way
Pedagogy | Teaching -t Use of Assessment if doing something and that this works best for each of us. Researchers have
#  CII Teaching K T AT EW Aumessment | KR = Primery B | K k el
"+ Fsrarch basnd toathing | A0 e Rt ound a host of different ways of describing these approaches and even more

* Dewelop CLF Teaching Approaches | AT/SVifKR * A9 Assosment stracture | KJSa vays of assessing learners’ individual preferences (Willingham et al., 2015).
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‘Every teacher needs to improve, not because they are not good enough, but because m:#:?;,f
they can be even better.” -

Dylan Wiliam
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o Trust wide pedagogy
Teaching that is of most value for all our
children | What we choose to lmest in|

Mo and for their future

Sustainability in

\I;Ve need to mvest.m the three rooms model pedagogy
evelop a trust wide set of pedagogy

principles

Commit to supporting all to develop
professionally

Be clear about what we value and promote
Py — this trust wide — trust trials, filmed extracts,

s==n  =——— | | PD platform showcase — exemplification
....... =

There are 5 key levers;

PD p|atf0 m What are our five pillars?
PDP | |

Teachers’ Standards self-audit . i; i e # % H..
networks | T e e
commitment for and from all =T R e




Pervasive cL

"

Shared planning
principles

Emerging middle
leaders

Agility

All teachers getting
better and better
and better

R&D
TRGs
Seminar series

Publication
through
conference and
beyond




Providing access to — -

Seif Agency o ol Sell
R opnions | provoke | challergs | guestion | appravate
Highey wanllicy | needs assimilation ine scherma

HEaning Pedagogy Challenge

[ ] I ) I
Uriderstanding K
Presuriied
1w ranflict | aften e to laarmar

knowdedgr: and skills
ey it} Currigulum Challangs

Self Agency: the ability to understand, shape, control and develop
the environment they live and waork in.

e B
[ Vil A,
o e “|

Ensure opportunity
to discuss, debate,

provoke opinion. e
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( Cabot
: Learning
Federation

A CLF compendium of
research, readings and a
range of CPDL
opportunities for all to
access over time.




Evidence Based
Educotion

Great Teaching Toolkit
Evidence
Review

June 2020

C.J. Rauch
Stuart Kime

https://www.cambridgeinternational.org/support-and-training-for-schools/teaching-cambridge-at-your-school/great-teaching-
toolkit/#:~:text=Professor%20Rob%20Coe%20and%20his,the%20potential%20to%20transform%20learning.



https://www.cambridgeinternational.org/support-and-training-for-schools/teaching-cambridge-at-your-school/great-teaching-toolkit/#:%7E:text=Professor%20Rob%20Coe%20and%20his,the%20potential%20to%20transform%20learning.

l Cabot
Learning
Federation

Pedagogy | Teaching

Personalised curriculum for teacher
learning | 4 key elements of great
teaching

Insight and Strategy for
teachers | Apply evidence -
most effective ways to
improve

Curriculum

Empowerment | Leadership

—

MNetworks and peer experts |
Generate, share, apply evidence

Use of Assessment

Formative, actionable

feedback | Focus on

learning | professional
growth




If we are to genuinely Empower Learning, we need to shine a light on great teaching.

e We need to design a personalised pathway for each teacher.

e We need to engender a culture across the trust of learning, of research and of development.
e Joy-filled learning for all.

e Asleaders across the trust we have a responsibility.

e We need to work collectively to develop a shared strategy for CLF Pedagogy that improves
the quality of teaching and secures best outcomes for all children.

e We need to work together to define and refine what we value, seeding, spotlighting and
propagating CLF pedagogy — bringing brilliant stuff into standard, looping round to secure
the best teaching and learning for all.

Every teacher, in every school has the opportunity to become a better teacher, and to continue to
improve their practice, day in, day out, year after year.



This has been something we have considered over a number of years, but we haven't, to date, been
highly specific or supportive in terms of how leadership teams can develop high quality PD for every
teacher. The gap is in the skill-level, specific PD based on teachers’ own practice.

@} Professional Development
Broad : { Skillklevel |
| Generic : : specific !
| [ I ]
I _'L__"‘-\-h i
i : -‘-\-‘-‘“‘_""‘-—-._ I :
| : e S
i I
! Rare : ; | -‘CI?;E} j
| ' y S
1 : _'_,_—-"""_FH-'_ | :
: I_,_,__o—'-""ff : :
i === : |
i 1

] i
'Cl::nhi:rt ol : Inclividual »

The PD platform enables us to support, influence and extend the quality of professional
development in our schools.

Networks of peer to peer expert learning and collaboration provides the opportunity for teachers
to connect with colleagues from across the trust to generate, share ideas, research and experiences
and apply evidence-based practice in their phase or subject.

We are now able to support leaders and teachers to get closer to individual CPD. The new PD
policy, with the actionable steps for self-improvement provides the right framework for us to
develop a personalised curriculum for every teacher.

/ﬁ.s leaders of learning across the trust, we need to create the climate in which teachers can thrive. \
The support structures that we establish in each of our schools need to allow for teachers from NQT
to UPS3 and beyond to thrive, and to have full access to high quality professional development

which enables them to gain insight into their own practice, and work with others to observe

teaching and learning, to reflect, to dissect the decisions and impact of those decisions, and find
\the most effective ways to improve. /




| Collective expertise | Becoming a contributor
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' Cabot
Learning
Federation

Home Explore by Topic ~+ Explore by Content ~+ Becoming a Contributor Explore PD Week ©
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. therapy and is it for me?
Explore Sessions €@ >4

g Mindfulness - Daily Renewal

View Programme e

Explore by Topic
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o= Trust wide pedagogy

Teaching that is of most value for all our

children | What we choose to invest in|
Mow and for their future

Q-

ez i becwie srazioe
Tasching-rrhich ta'om socour® o bast princigiss
o tol

laorring ague

nenes ¥ teon meaning from et leerieg
[EeTE hdnge

gy

Fmpynavtich mmpoe | serming

L

ﬂ Faciitator

Fand bask ly lnns g

Peaes Tacue 57 Fods Faringlsl
Infarra laashing 55 srAng

B3 g el SR eEe

P TR
Asiamiran] 6 8 i AT TN | BSgaape
Fi3LiM i Gl HETYE

f Scientist of kearning

Bufeiing corrections srd schema
“Tumcfing of | Ssan

Jrficion sns prudent sel s on of comtarr ie
v Foeas v conespi that support children
In o Flrfrm

ST theet rmariien mone

@ Philosooher
Cwap lasr-ig

Lasrring Fut coneedh to pomior
= E L

Czniwnk, concapta 0ad e ng ok il

wtheg »
abate

Lanering o= b bum Sur=sn g feenes
Lamama v ich moss -t idren fromil ngie o
oo e “dec and competencia

# g # Co-constructor

Paegagrgy vt hurmes comege® on ok forefrent
TumpefIryg wick prof wrences soct opec =
Ll §

Law-ring - kh s rnars b o o e g,
radeding sred srodagy - -Ahich sra deegfy
P, ) odd s hoeryvel T
Lasring T b shrad ismsousty parsons | pred
oy bycthen

| Ally i hearneng far

the futisre

IHH—'P;;NHI';II
Pt =H 6% HEE et Bt iebes
[

L@ ring =Ah SaDEeril § e i Hhasd
Eaa ol iy 15¢ Lan-Raen 1 Fanaan -ael e,
T B0 (3 b o B R

THE PRINCIPLES OF INSTRUCTION

TAKEN FROM THE INTERNATIONAL ACADEMY OF EDOUCATION

Thies poster 15 Iram Lhe work ol Barsh Resenshive wihio Based these len grincples o mslreclion
and =uggesied classoom prachices on:
= research on how the brein acquires and uses new inforrmation
m research on the classoom practices of ihose icachers whose sludents show the highest gains
m lindings from stucies that laught kearming strotegicos to shudenis. [ ———







Time for discussion

What needs developing,
adapting, changing?

What did you think was
missing from the piece?

What do you need?




What ifs?

What are your thoughts?
What else could we think about doing?

Any additional ideas?

Next steps

How will you take this forward in your
Academy.

How close are you in role to Director of
Professional Learning.

What do you need from the trust?
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